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Abstract 
The article presents a comparison of academic writing in Russia, Germany and Great Britain. We view genres of academic 
writing as a specific didactic and scientific text genre that differs from proper scientific genre. The differences are: 
communicative and pragmatic goals, the volume of analyzed material, theoretical substantiation, novelty and author’ degree of 
responsibility. Academic writing in various universities builds specific hierarchical networks where students learn to write 
scientific texts, step by step. Research shows that in every country academic writing is determined by culture and tradition, that 
presents difficulties from the point of view of European unity and integration of education. 
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1. Introduction 
At present, more and more students (especially within the framework of the Bologna Process) have an 
opportunity to continue their education abroad. According to tentative forecast, by 2020 about eight million students 
will study not in their native countries but abroad. Therefore, it is essential to inform prospective students about 
those types of curriculum elements, which differ from those in their domestic education systems.  
Every education system – ideally – strives for successful enculturation of every member within its lingua-cultural 
community, for educating communicatively flexible personalities who are competent in their communication with 
different people in various cultures. Socio-cultural competence implies that students are familiar with other 
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education systems from the point of view of universal and culture-specific parameters. One of these specific 
parameters is the system of assessed written tasks required by higher education standards (university and college 
degrees). 
 
2. The Problem 
 
The growing role of science in the modern world leads to linguistic research in academic writing genres. 
Academic texts as final product of research are not the only focus of attention but also the process of their creation. 
Critical evaluation of research papers becomes a special discipline as important as research papers themselves, 
analogous to the opposition of literature and literary criticism (Ahmad, 2002). This discipline is unnamed thus far, 
but we suppose it should include among other things, critical analysis of preliminary stage of creating scientific 
texts, that is, academic writing. A new interdisciplinary area may emerge that comprises of university education 
theory, psychology, education process and applied linguistics (Kruse, 1999).  
Kruse (2010) distinguishes text genres indispensable for a university student. Russian education standard 
includes three types of written work representing specific final results: synopsis (referat), course paper, graduation 
paper (diplomnaya rabota). Intermediary results are revealed in tests, control works, essays and project reports; but 
these practices are optional and are outside of our analysis.  
Analysis of assessed academic writing forms reveals problems in their lingua-pragmatic and didactic aspects. 
From the former point of view, their genre is undefined thus far because of undefined approach to them. From the 
latter point of view, didactic approach may improve their quality. The suggestion here is that both aspects may be 
combined based on intercultural comparison. We concentrate on comparing types of assessed writing performed by 
students in Russia, Germany and Great Britain. The aim of the paper is to define the genre of these types, to 
inventory their variations, to analyze their structure and to state their hierarchy with reference to intercultural 
comparison.  
According to Bakhtin (1996), every genre is associated with the sphere of language usage. He distinguishes three 
elements providing relative genre stability: theme, style and composition. From this point of view, we have to admit 
that a course paper, a diploma paper, a research paper, a monograph and even a dissertation belong to the same 
genre. Nevertheless, in Russia, assessed research writing of students is usually referred to as academic-research 
genre, thus distinguishing it from proper research genre. In books on functional styles, academic-research genre is 
characterized as research work “but of lesser volume and lesser scope of the theme, usually with more extended 
review of literature” (Romanova, 2012, p. 88). This definition is of an entirely practical character. Let us review the 
difference theoretically.  
From lingua-pragmatic angle, these differences are influenced by communicative aims of these writings: a 
Russian student is supposed to demonstrate in ones’ course or diploma paper erudition in a certain sphere, command 
of linguistic analysis and scientific style rather than scientific achievements. The “novelty” of work is usually 
reduced to using well-known theories and applying the student’s own material. The volume of covered material is 
defined by the department and may resemble that of a pilot research project before writing dissertation. Theoretical 
background is limited to 10-15 bibliographic references in a course paper and 40-50 references for a diploma paper. 
Student research paper is guided and controlled by an instructor, thus limiting the student’s responsibility.  
 In German linguistic tradition, students’ assessed writing is treated as text types (Textsorten). Fandrich and 
Thurmair define Textsorten as abstraction deduced from a number of texts with a more or less patterned structure 
and with communicatively compatible aims and/or compatible themes (Fandrich & Thurmair, 2011). This 
understanding may have didactic application. We subscribe to that point of view that student papers answer these 
criteria, that is, they have a definite form, are written with a definite aim in a definite social environment. Genre and 
text type are identical as well, the difference in using these terms is due to linguistic traditions (Babenko, 2009).  
In the Russian tradition, the intended audience (Bakhtin, 1996) also influences genre. The proper research paper 
upon being published is addressed to a certain circle of specialists in this field with hopes to acknowledge it and 
refer to it. Research genres, according to M. Bakhtin, are intended for “delayed active understanding”.  
The same principle of the intended audience is basis of the academic writing types described by Gardner and 
Nesi (2012). They developed classification of an assessed academic writing on the basis of British Academic 
Written English Corpus that contains 2761 texts (from 500 to 5000 words). These authors say that assessed 
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academic writing belongs to the so-called occluded genres where the only reader is the professor who assesses and 
evaluates the written “product”.  
We suppose that within the framework of Russian education system, student’s efforts are addressed, in the first 
place, to the instructor who is supposed to assess them according to a certain scale. On the other hand, diploma 
papers are sent to external experts. In German universities, students’ papers are given the same status as research 
papers. Strictly speaking, addressees of the former and the latter differ. While research papers are reviewed 
anonymously, students are aware of the addressees’ identity. The addressee circle is supposed to include (beside the 
tutor and the reviewer) fellow students as well.  
3. Assessed academic writing as complex genre 
Genre complexity is determined by heterogeneity of its elements. The three compulsory Russian genres (referat, 
course paper and diploma paper) are, in our view, complex, because they combine objective and subjective 
elements. German authors distinguish the so-called Großtextsorte possessing certain architecture (Fandrich, 2011), 
that may be regarded as analogue to complex genre. We shall use the term “complex genre forms” following 
Russian tradition.  
Let us consider the problem: what determines the combination of objective and subjective elements? To use M. 
Bakhtin’s theory, speech genres are inherent to us the same way our native language is. Language forms and typical 
speech acts, that is, speech genres become both part of our mind and our experience (Bakhtin, 1996). Applying these 
ideas to students’ academic writing, the suggestion here is that their style is developed while students familiarize 
themselves with scientific texts in their native language. This style is widely different in Russian and European 
traditions. Let us consider the differences.  
Russian scientific style may be characterized as disperse, combining and interspacing elements of new 
knowledge and what is already known (Bazhenova, 1999). German tradition implies explicit segmentation into such 
parts as Problemstellung und Forschungstand (Stating the problem), Beschreibung des Experiments und Ergebnisse 
(Description of experiment and results), discussion (comparing results obtained by the author with those described 
previously by others) and Fazit und Ausblick (Conclusion and future research prospects). In Russia, discussion is not 
singled out – usually authors leave the effort of comparing to readers. English-speaking authors pay special attention 
to innovative aspect of their work and methodology of their research. As early as in the Abstract of his book or 
article the author states his personal contribution to the solution of the problem and his methodological background. 
Thus, it is evident that students write their papers within the framework of their respective cultural and research 
traditions.  
4. Genre form networks  
Large genre forms make up networks, which, as Adamzik suggests, can be defined as delimiters organizing 
communication. Cultural specificity of genre forms depends on their functional distribution within the network 
(Adamzik, 2001). In creating and understanding these culture-bound entities, we rely upon well-known prototypical 
patterns (Fix, 2008). Academic writing is yet to be discussed from this point of view. Our research posits possible 
benchmarks of such comparison. Let us begin with the inventory of genre forms of academic writing in Germany, 
Russia and Great Britain.  
In German universities, the genre network has a clear-cut branched structure. At the lowest stage of this 
hierarchy, there are large forms – Excerpt and Protokoll – meant to develop skills of objectively relating other 
people’s ideas. Russian students coming to German universities are not familiar with these forms, which require the 
skill of objective rendering and distinguishing between their own ideas and those of other authors. Excerpt is a genre 
preceding the scientific one. It is similar to writing annotated bibliography and is aimed at the technique of reference 
review. An excerpt requires not only quoting this or that author but also rendering the authors’ ideas in the students’ 
own words (using Konjunktiv, marking indirect speech in German) and expressing ones’ own opinion on what he’s 
read. Guidelines for writing excerpts are posted on the universities website and included in special textbooks 
(Stölzer, 2010).  
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While taking part in seminars students make notes on the speaker’s instructions and the examples. These notes 
are the basis of protocol that is handed to the tutor at a certain date and is taken into account during final grading. 
This genre is defined as transitional between oral and written speech. Writing a protocol develops such skills as 
observing time sequence, focusing on the main points, objective rendering of factual information, rendering oral 
speech into written form (including rendering direct speech into indirect), correct presentation of the notions and 
terminology, compressive writing strategies and observing the norms of scientific style (Pydde, 2011). Protocol 
writing motivates students, makes them clarify obscure or debatable points and helps to prepare for exams.  
In English-speaking countries to the lowest stage we refer the genres typified by Gardner and Nesi (Gardner, 
2012). They are genres that check understanding and detailed knowledge in this or that domain: Explanation, 
Exercise and genres necessary for an independent research: Literary survey (including annotated bibliography, 
synopsis of literature on the topic, review of the existing research methodology). Moreover, in our view the genres 
that check independent critical thinking and argumentation: Critique, Essay also belong here. Critique includes 
academic paper review, book/article review, instructors’ evaluation. Thus, as we see, preliminary stage displays 
even more genre varieties.  
In Russia, preliminary stage of developing academic writing skills is limited to synopsis (referat). That is why 
Russian students are at a disadvantage as compared to their European counterparts. Limited preliminary genres 
affect negatively on the quality of students’ research.  
The next stage in genre hierarchy consists of the forms in which research elements are present: course papers in 
Russia, Hausarbeit, Seminararbeit and Praktikumsbericht (report from practice) in Germany. In Russia, report from 
practice is descriptive while in Germany this report is analytical (comparing practical experience and theoretical 
assumptions). In English-speaking countries, this Methodology Recount (description of procedures undertaken by 
the writer) is the most difficult part of a course paper for Russian students. Let us consider these forms.  
Hausarbeit (home work) is a specific German genre appearing in the XIX century when lectures began to be 
supplemented with seminars. Its’ characteristic features include students’ own search for literature and fulfilling a 
certain research goal.  
Seminararbeit resembles Russian course paper, but differs from it in some aspects. First, it is closely connected 
with the theme of a seminar thus enabling the student to enter deeply into the problem of his research. In Russian 
universities, the curriculum limits the number of special seminars and their participants. Second, in Germany the 
compulsory part of this paper is the students’ own analysis of original data that must be presented in a manner 
comprehensible to both tutors and fellow students. The only difference of Seminararbeit from Bachelor’s or 
Master’s dissertation is lesser volume (Bazerman, 2002, p. 3). In Russia, as we mentioned earlier, course paper is a 
genre where literature review dominates.  
Methodology Recount is a description of procedures undertaken by the writer, possibly including Introduction, 
Methods, Results, and Discussion sections, written to develop familiarity with disciplinary procedures, methods, and 
additionally to record experimental findings.  
The highest stage of this hierarchy is diploma paper and Master’s dissertation (in the Bachelor – Master system). 
The latter genre is paving its’ way into the Russian education system while in Germany it is widely recognized. In 
Great Britain Research Report may be presented in the form of a paper, project or dissertation. Research Report is a 
text typically including literature review, account of an original study, and discussion of outcomes, written to 
demonstrate ability to design and to undertake a complete piece of research, and to appreciate its’ significance in the 
field.  
5. Conclusion 
There are different approaches to defining the genre of academic writing in Russian and Western traditions. The 
differences are in evaluating its’ originality and in defining the aims of it. Genre differentiation from the point of 
view of originality is typical for Russian and German universities: in Russia this genre is a quasi-research while in 
Germany it is considered a research proper. In English-speaking countries the concept of this genre resembles the 
Russian one. To quote Ch. Bazerman, “close attention to the textual form of written knowledge will tell us much 
about what kind of thing knowledge is, that the written form matters” (Bazerman, 2002, p. 18). It should be added 
that this kind of knowledge is formed by social demands. If the basis of classification is the aim of communication, 
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the pragmatic component is on the foreground. Genre typology in English-speaking education systems is defined 
pragmatically, thus leveling the difference between quasi-research and research proper genres.  
Another difference is the degree of genre hierarchy. We think it is most vividly expressed in the German 
tradition. Much attention is paid to developing the skills of academic writing that is revealed in the wide network of 
academic writing forms. This network includes three stages: the first stage develops the habit of objective academic 
writing; the second stage (Hausarbeit and Seminararbeit) combines objective rendering of literature sources with 
the ability to analyze, evaluate and assess; the last stage is represented by diploma paper and Master’s dissertation 
that sometimes may be published. In Russia this hierarchy is not obvious because of the small number of genres – 
the first two stages are represented by one form only and the highest level is formed by two genre forms (like in 
Germany). In English-speaking education systems this hierarchy is vague – choosing particular genre depends on 
the aim of teaching/learning.  
Last but not least the difference lies in the way the training of academic writing is organized. In Germany this 
training is integrated in the curriculum. It also implies student’s self-instruction with the help of prompts and guides 
posted at university websites. In English-speaking countries, academic writing is taught at special Writing Support 
Centers. Sites giving advice on university writing are also available. In Russia, academic writing style development 
is the problem of students and their research advisors (consultants).  
Our analysis brings us to the idea that it is necessary to improve Russian students’ training in academic writing in 
Russian, English and German languages. Introducing a network of genre forms in academic writing into Russian 
education system will develop students’ writing skills. Adapting German and English experience in this field will be 
of definite assistance. Our results show that in every country academic writing is culture and tradition bound, that 
presents difficulties from the point of view of European unity and integration of education. 
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